What Makes a Good ICT Lesson?  

A checklist for students, mentors and tutors



The examples are drawn from a range of TTA, DFES and other documents and also draw on general ideas about best practice in primary classrooms.  This checklist is not intended to be exhaustive, nor should trainees expect to be able to put all of these into practice in a single lesson. 

1.  ICT subject knowledge

	Does the trainee show a sound knowledge of the subject content to be covered?
	(

	Does the trainee use appropriate ICT vocabulary and encourage pupils to do the same?
	(

	Does the trainee have the technical competence to manage the lesson?
	(


2.  Using ICT in Administration, Planning, Recording and Reporting

	Has ICT been used to simplify streamline or standardise planning procedures and documents?
	(

	Has ICT been used to produce records of children's learning in such a way that they inform future planning?
	(

	Has ICT been used to communicate the objectives or outcomes of learning activities to children, parents, or support staff?
	(

	Has the trainee made themselves aware of reporting procedures within the school and aligned their own recording systems with this?
	(


3.  Planning ICT Activities

	Do lesson objectives relate to programs of study, schemes of work, and other plans for both curriculum subjects and ICT?
	(

	Is there a clear rationale for the use of ICT?  
	(

	Do lesson objectives build on previous teaching, learning and assessment?
	(

	Are lesson activities capable of stimulating, motivating and engaging pupils interest?
	(

	Are there opportunities for children including those with well-developed ICT skills to develop and practice ICT skills in the course of the learning activities?
	(


4.  Resources

	Has ICT been used in preparation of the learning resources used in the lesson?
	(

	Have appropriate resources (such as worksheets, help sheets, displays, diagrams, etc) be located, customised or otherwise produced?
	(

	Have any issues of copyright, intellectual property and reliability been addressed?
	(

	When producing resources, has the trainee considered design issues?  Do the resources produced benefit from the use of ICT?
	(

	Do displays represent the use of ICT, and represent a range of ICT?
	(


5. Introducing and Supporting ICT

	Does the trainee make clear what children will do and what they will learn?
	(

	Does the trainee make clear why ICT is being used and discuss and compare non-ICT methods?
	(

	Does the trainee teach new ICT skills and knowledge in a way that makes sense to children?
	(

	Are support staff effectively deployed and clear about their roles in supporting children's learning?
	(

	Does the trainee talk to children during the activity to assess their progress?
	(

	Does the trainee draw children back to small group demonstrations or whole class discussion when appropriate?
	(

	Does the trainee use time effectively to provide maximum access to ICT resources?
	(

	Does the trainee on occasions work intensively with groups to develop ICT expertise?
	(

	Does the trainee provide sufficient guidance and resources for children working independently so that they know what to do before asking for help?
	(

	Does the trainee encourage children to share effective practice, to raise questions about ICT processes, and ask quality questions e.g. ‘How might we improve...’?
	(

	Does the trainee review learning objectives has children's understanding of the learning?
	(

	Is the feedback provided to children (both oral and written) accurate, evaluative, indicative of how the work might be improved?
	(

	Is support provided for children requiring enabling technology (including those with poor motor control, visual impairment and left-handers)
	(


6. Critical Evaluation of the Role of ICT in Teaching and Learning

	Does the trainee critically evaluate the role of ICT in achieving, or failing to achieve, the objectives of the learning activity?
	(

	Does the trainee identify ways in which resources might be improved, access to learning improved, or enabling technologies provided, in their evaluation?
	(

	Does the trainee identify areas in which their own ICT knowledge might develop in order that learning objectives might be better addressed?
	(

	If the trainee is collecting information on ‘profile children’, have they reviewed their progress with respect to this activity and their use of ICT within it?
	(


Where Next?  Progression Issues

These are more general questions which might be raised, following a lesson in which ICT use has been observed.

· Is it clear, from comments made in the lesson, from planning documents, or from the trainee’s evaluation, what the next step in developing children's ICT skills might be? 

· Is there a specific intervention needed on the part of the trainee if learning objectives are to be met for some or all of the children in the class? 
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